The purpose of the present study is to examine the Iranian EFL learners' level of willingness 4 to communicate in English, and the relationships between willingness to communicate, 5 communication confidence, and classroom environment. For this purpose, 243 Iranian EFL 6 learners participated in this study. Results of the descriptive statistics indicated that 7 participants were moderately willing to communicate in English inside the language 8 classroom, felt low levels of anxiety, and perceived themselves moderately confident to 9 communicate in English in the classroom. Correlational analyses also indicated that 10 willingness to communicate is positively correlated with classroom environment and 11 perceived communicative competence, and negatively correlated with communication 12
9
The other subcomponent of L2 self-confidence is language anxiety. MacIntyre (1999) defines foreign 10 language anxiety as "worry and negative emotional reaction aroused when learning or using a second language"
11
(p.27). Two of the most well-known classifications are trait, state, and situation-specific (MacIntyre & Gardner, 12 1991) and facilitating-debilitating views of anxiety. Trait anxiety is stable over time, while state anxiety is a 13 transient and moment-to-moment feeling. Situation-specific anxiety is usually engendered by specific situations.
14 Language anxiety is considered to be situation-specific, as it is closely related to L2 learning situations (Horwitz, 15 1986 ). Facilitating-debilitating view of language anxiety proposes that anxiety does not necessarily impede 16 learning, and in some cases it could improve language performance and have a positive effect on language 17 leaning. In other words, while debilitating anxiety has negative impact on learners' performance, facilitating
18
anxiety can actually enhance it.
19
Many researchers have examined the relationship between anxiety and L2 learning since early 1970s (e.g. foreign language learners (Young, 1991) and it is seen as one of the great obstacles of L2 learning and achievement.
23
Lower achievement with higher anxiety is attributed to negative effects of anxiety on language learning (Tóth, 
43
The purpose of the present study is to explore students' level of L2WTC, communication confidence, and 
Results

26
Descriptive statistics including mean, standard deviation, minimum, maximum, skewness, and kurtosis were 27 measured for all the scales. Descriptive statistics for the items of L2WTC are shown in 
10
The total mean score of the communication anxiety was 32.63. As there are ten items on a seven point scale,
11
the highest score for this scale is 70. The same rule for interpreting L2WTC was used for communication anxiety.
12
A total score of more than 80% of the full score, which is 56 (i.e. 70 × 80%) shows high level of communication
13
anxiety; and a total score of 60% to 80% of the full score, which is between 42 and 56, indicates moderate 14 communication anxiety. In the present study, the mean score (32.63) was less than 42, which implies that Iranian
15
EFL learners feel low levels of anxiety while communicating inside the classroom. Table. 13 Table 4 14 
16
21
This finding confirms the result of the previous section in which the students were less willing to do a role-play.
22
All of these findings shed light on the nature of role-playing in Iranian EFL context which do not seem to be 23 attractive and interesting for students.
24
Results of the descriptive statistics indicated that Iranian EFL learners feel low levels of anxiety while 
39
There are some pedagogical implications in the present study. 
